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Background:
We have worked on several projects before which can be read about here and here. We are both
members of the UKLA’s Teaching Writing Special Interest Group and currently working at the same
primary school in East London.

TH: I am a Year 4 teacher and writing coach in Barking and Dagenham. I took part in the research project:
What is it ‘Writing for Pleasure’ teachers do that makes the difference? (Young 2019). A summary of
this experience was published in English 4-11. This year, I am a UKLA/OU Teachers Reading Group
leader in Barking and Dagenham and also undertaking an MA in Education at the University of East
London.

MV: I am an experienced Year 2 teacher in the same school. I have a passion for writing, literature and a
great interest in linguistics. I have also submitted other examples of practice to the Writing for Pleasure
Centre here and here. I have embraced class-based action research to reflect and develop my practice.

Principles in focus:
Our project addresses in particular the following strands of a Writing For Pleasure pedagogy:

● Teach daily mini-lessons

● Teach the writing processes

● Build a community of writers

https://twitter.com/tobiashayden?lang=en
https://twitter.com/marcelavb3?lang=en
https://writing4pleasure.com/the-meaning-of-a-life-authentic-biography-writing-at-home/
https://writing4pleasure.com/to-be-continued-writer-teachers-connecting-classrooms/
https://writing4pleasuredotcom.files.wordpress.com/2019/09/what-is-it-writing-for-pleasure-teachers-do-that-makes-the-difference-report.pdf
https://writing4pleasuredotcom.files.wordpress.com/2020/08/creating-a-writing-for-pleasure-pedagogy-one-teachers-practice-english-4-11.pdf
https://writing4pleasure.com/writing-like-a-writer-in-the-classroom/
https://writing4pleasure.com/setting-up-personal-writing-project-books-in-ks1/
https://writing4pleasure.com/teach-daily-mini-lessons/
https://writing4pleasure.com/teaching-the-writing-processes/
https://writing4pleasure.com/building-a-community-of-writers/


Aims:
● To strengthen children’s ability to be self-regulating, and encourage greater use of the class

writing area.
● To hand over responsibility for the organisation, promotion and monitoring of the writing area to

the children.
● To create a shared archive which could span two key stages to allow for an exchange of

mini-lessons to support less/more experienced writers.

Description:

This example of practice was born through
a desire to have writing mini-lessons live a
life beyond that day’s immediate
instruction, and to support children with a
‘feeling of independence from external
intervention’ (Zimmerman & Risemberg
1997).
We noticed that really valuable and
insightful writerly comments were being
made by the children in relation to each
day’s mini-lesson. The children were also
becoming adept at critiquing the
usefulness of each lesson and plotting a
path for their own development as writers
by requesting specific instruction for future
mini-lessons. They were creating their own
rich metalanguage to talk about both the
writing processes and our teaching.

In order to utilise these rich discussions, we decided to start recording this
information. Pressley et al. (2006) cited in Young & Ferguson (2021,
p.193) note that in benchmark schools: ‘mini-lessons would be converted
into, for example, posters, or other kinds of resources such as graphic
organisers, checklists and rubrics, which were regularly adjusted to reflect
the project and the current stage in the writing process.’

With this in mind, we wanted our classrooms to be laden with keepsakes
and meaningful fragments of our instruction. Initially, we began by
photocopying portions of our own notebooks and writing up a quick
summary of what each strategy was, and why it was used (see right).



However, these were seldom being used by the children remaining dormant in the class writing area.

“Why aren’t you using them?”
A change occurred after we asked the children why they weren’t being used that much. They made
suggestions about what they wanted to see on them to make them more useful and applicable. They
became an integral part of their production. Over time, the cards mutated as we used them. Through their
construction, we developed their function. After a bit of trial and improvement, we eventually hit on a
formula, and to keep them reassuringly consistent, we decided that each one should contain where
possible:

Each week two children had the task of organising and promoting the archive. The cards were sorted to
reflect each of the writing processes (idea generation, planning, drafting, revising, editing and
publishing/performing/sharing).







Impact:
● Children had the opportunity to reflect on the

mini-lessons they had been taught, giving their
feedback and opinions about the nature of the
instruction itself. Alongside our pupil-conferencing, this
created an additional strand of assessment feedback
and supported us as teachers in understanding the
needs of the class.

● The mini-lesson cards proved to be very useful for
children who were absent; for instance, one child was
off for a few days self-isolating. The card enabled her to
still participate in our class project, but to be at a
different stage in her writing process.

● We found that children who had had examples of
their work included on the card were both
motivated, and best-placed to explain the lesson
to the absent child where necessary.

● Children liked being involved in their construction
and wanted to have their comments, or examples
of effective use of the mini-lesson included on the
card. This acted as a driver to participation in
class discussions and encouraged the children to
try out the strategies across their own writing
projects.

● The mini-cards also supported the children  with
SEND, as they benefited from the clear guidance set.
Additionally, they could revisit the steps they chose to
follow during their own writing process.

https://writing4pleasure.com/pupil-conferencing-meeting-children-where-they-are/


Reflection:
By writing our first mini-lesson
archive, we realised how specific they
needed to be. Children benefited
more when the mini-lessons were
detailed, but short enough to be
applied functionally. We also realised
that they needed to be simple and to
the point - asking the question: Who
can access this resource?

This example of practice demonstrates
the importance of cultivating an
extension of a community of writers
where teachers are engaged and
considered to be peer writers,
teachers, facilitators and learners.

We were learning more about writing instruction as we were deciding what to teach and more about our
pupils’ needs.

When we teach mini-lessons which are purposeful, Lucy Calkins (2003)  points out that  “These strategies
are multilevel, pertaining to all writers, and are ones that can be used again and again during the writing
workshop and during children’s lives as writers.”

With this in mind we created an archive which has collated a rich range of material that could potentially
benefit writers across the two key stages with different levels of experience and expertise. However, the
archive is not complete, we feel like it is an ongoing project and  the mini-lessons  can be added to and
adapted depending on the children you have in your class.

This developed as we set up our Google classrooms online. We made copies of the archive available and
suggested that the children might want to edit and update them when they thought they had a good
example of a particular mini-lesson being tried out.



The children became a part of the writing environment; becoming more reflective about the direct
instruction they were receiving. In developing their critical thinking about the lessons they took part in,
they were able to strengthen their own ability to set personal writing goals. We believe this is a crucial part
of any young writer’s development and is supported by extensive research into effective writing teaching.
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https://writing4pleasure.com/setting-writing-goals/
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