
 

The meaning of a life: Authentic biography writing at home 

 

By Tobias Hayden & Marcela Vasques 
@TobiasHayden  @Marcelavb3  

 
TH: I am a Year 4 teacher and writing coach in a Barking and Dagenham primary school. I recently took part in the 
research project: What is it ‘Writing for Pleasure’ teachers do that makes the difference? (Young 2019). A summary of 
this experience was published in English 4-11. 
 

MV: I am an experienced Year 2 teacher in the same school. I have a passion for writing, literature and a great interest 
in linguistics. I have also submitted other examples of practice to the Writing for Pleasure Centre here and here. I have 
embraced class-based action research to reflect and develop my practice. 
 

Background:  
 

‘I love writing and talking about my dad and I feel very proud to be his daughter’ 
                   - Amira 

 

TH: This research took place during two weeks in July 2020 in a climate of adversity, but innovation. The participants 
were the children of Year 4, and the Year 4 teachers in my school. My own class had been taught using a Writing for 
Pleasure approach all year (Young & Ferguson 2020); however, the other Year 4 children had been used to a literature-
based approach (sometimes referred to as book planning or novel study) involving mostly assigned tasks. At the start 
of the lockdown, I wrote about why I thought using a Writing for Pleasure approach had additional distinct advantages 
for remote learning, which can be read about here. 
 
Over the course of the last year I have submitted several examples of practice to the Writing for Pleasure Centre here 
and here. This has helped establish class-based action research as a fundamental element of my teaching of writing 
and ensured that I continue to develop both my own approaches and the pedagogy itself. I have worked closely with 
Marcela creating a link between our classes to enable our children to have another potential audience for their writing. 
We have also acted as professional critics of each other’s practice to develop our understanding of the pedagogy. 
 

Principle(s) in focus: 
 

 Our project addresses in particular the following strands of a Writing For Pleasure pedagogy:  

 Pursue purposeful and authentic class writing projects   

 Be a writer-teacher 

 Build a community of writers 
 

Aims: 
TH: The main aim for this project was to see how a Writing for Pleasure pedagogy could be adapted to function 
remotely while children were learning exclusively from home.  
 
In addition, I also wanted to: 

 Encourage children to appreciate the potential value of their writing by following a purposeful and authentic 
writing project in the belief that I would see an increase in their motivation. I knew from both experience and 
research that there was a wealth of evidence to support this idea. For instance, Behizadeh (2018) states that 
‘to be meaningful, a writing project must allow children to make a connection in some way with their own lives 
- their experiences, culture, interests, knowledge and goals.’  

 
 
 
 
 
 
 
 
 

https://twitter.com/TobiasHayden
https://twitter.com/Marcelavb3
https://writing4pleasuredotcom.files.wordpress.com/2020/08/creating-a-writing-for-pleasure-pedagogy-one-teachers-practice-english-4-11.pdf
https://writing4pleasure.com/writing-like-a-writer-in-the-classroom/
https://writing4pleasure.com/setting-up-personal-writing-project-books-in-ks1/
https://writing4pleasure.com/2020/05/01/guest-blog-writing-for-pleasure-with-my-class-under-lockdown-by-tobias-hayden/
https://writing4pleasure.com/persuasive-letters-straight-from-the-heart/
https://writing4pleasure.com/no-more-draft-dodging/
https://writing4pleasure.com/purposeful-and-authentic-class-writing-projects/
https://writing4pleasure.com/being-a-writer-teacher/
https://writing4pleasure.com/building-a-community-of-writers/
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● Developing children’s self-regulation by having them move independently through the writing processes with 
the help of a genre-booklet (Young & Ferguson 2019). 

● Introduce to my colleagues, who were not as familiar with a Writing for Pleasure pedagogy, some of the 
principles in action and demonstrate both their effectiveness and affecting nature. 

● Develop and extend the writing community into the home by requiring children to interview someone in their 
family/community for the project. 

● Continue to teach from my own craft as a writer-teacher and undertake the project alongside the children 
choosing my own distant publishing goal. 

 

Description: 
 

TH: Over the course of ten writing sessions the children of Year 4 were invited to take part in a biography writing 
project about a member of their family or their immediate community. Our school had a two week theme of Journeys, 
so we adapted our planning to include a genre which we hadn’t taught before, but which we thought would engage 
the children and match the theme. We called it Biographies: Personal Journeys. 
 
The children were given ten sessions spread over two school weeks to complete their pieces, which included time 
given over for them to interview the subject of their biography. To aid self-regulation. we taught two mini-lessons 
alongside a supporting document called a genre-booklet (Young & Ferguson 2019) which they were able to access 
through our online learning platform. 
 
Appendix A shows the schedule for how each day’s session would run, (this schedule was posted on the school 
website each week) and frequent references were made to the genre-booklet to aid the children in their own journey 
through their writing process. The children were working to a publishing deadline and were given agency over their 
own approach according to how quickly or slowly they wanted to craft their composition. They were also reminded 
about the recursive nature of the writing process, meaning they could flit between elements at will. 
 
At the beginning of the project, the children 
were asked to think about where they 
wanted their writing to end up. I wanted 
the writing to survive and find a home 
either with the subject of the biography, or 
with someone else who knew them well 
and suggested this to the children.  As you 
will find out, publishing had a strong impact 
on one child in particular. 
 
 
 
 
 
 
 

 

A page from the Power English 
Biography genre-booklet. An 

excellent way to help children 
support themselves through the 

writing process. However, explicit 
teaching of the writing processes is 

advised to help children, 
particularly less experienced 

writers, to use them. 

I published this piece on The 
Writing Web and shared this 

information with the 
children. Being a teacher-

writer and teaching from my 
own craft is important to 

me. 

https://thewritingweb.org/joseph-hayden-he-aint-heavy/
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The children were given just two mini-lessons by me; one at the beginning of each week: 
 

1. How to conduct an interview with their subject in order to elicit the necessary information for their biography.  
2. How to revise their writing to build on its strength (here the children gave feedback on my own piece of 

biography writing - Appendix B). The focus here was on developing the strengths of a piece in order to fill the 
reader’s rumbling reading tummy (Young & Ferguson 2020).  

 
 
 
 
 
 
 
 
 
 
 
 
I chose these mini-lessons as I was catering for the whole year group (two-thirds of whom had not been taught using a 
Writing for Pleasure approach). I reasoned that these two processes were ones they had probably had least direct 
instruction and practice in developing throughout the year.  
 
During the second mini-lesson I received some really strong writerly feedback from three pupils in my own class. The 
comments centred around an appreciation of the strengths of my writing and where the children thought I could 
develop it further. I took this as a sign that all the talking about writing we had done this year had been deeply 
embedded. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Impact: 
 

MV: The impact of this project was well illustrated by a piece of writing I received unexpectedly on a Friday morning 
(some excerpts are included below, but to read the whole thing, and you really should - see Appendix). I am a Year 2 
teacher and Amira had been in my class when she was younger. She was in my class when sadly her dad passed away. 
At the time, we created a deep sense of trust between us due to the emotional support Amira and her family required. 
Now in Year 4, and despite no longer being in my class, Amira has written a biography of her father and wanted to 
share it with me. 
 
 
 
 

 

 

 

 

 

A portrait of my little brother when he was 
very little. The biography I wrote about him 
can be found in the appendices. As a Writing 
for Pleasure teacher, I know that crafting my 

own piece helps me to ‘better understand 
writing processes and strategies and know 

how to see them from my pupils’ 
perspective’ - Gardner (2014) 

Writerly feedback from some of the children in my class. I scribbled down these notes during our 
Zoom lesson. 

‘I found that my Dad’s life was interesting so that’s why I am writing this. I couldn’t 
have written this without the help of my mum and grandparents. It all started on 20th 

of October 1976…’  
 

Amira’s opening to her biography 
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Very impressed with the authenticity and quality of writing, and emotionally moved, I wanted to share this piece of 
writing and I thought Tobias would value this beautifully written biography as much as I did. We are both Writing for 
Pleasure advocates and the writing reflected many of its principles. After asking Amira’s mum for permission and 
unaware of the recent biography project in Year 4, I forwarded the piece of writing to him adding the background 
information. 

 
 

 

 

 

 

 

TH: When I received a message from Marcela forwarding me Amira’s piece of biography writing I was both touched 
and gripped by what I read. Raw emotion and a sense of pride rippled through each line and created a stunning draft. I 
thought it deserved a greater audience and so I began writing this example of practice. I asked her family if this would 
be alright. When Amira found out that it was to have a much wider potential audience, she was immediately motivated 
to return to her piece and revise it – ready for publication. 

 

 
 

Reflection: 
 

TH: My colleagues' awareness of how powerful a Writing for Pleasure pedagogy can be has certainly increased. In fact, 
during the first mini-lesson on our year group Zoom call, one colleague shared that during her own school days she had 
written a letter to campaign for a new zebra crossing after feeling angered that a friend had been injured by a car while 
trying to cross a busy road. Her campaign was successful, and every time they pass this stretch of road together they 
refer to it as ‘her’ zebra crossing in homage to her efforts. 

 
This to me was a classic example of an authentic and 
purposeful piece of writing ‘doing things out in the world’.        
I think examples like this should be pushed centre stage by 
teacher-writers and used to demonstrate to children the 
power of writing. It illustrates how a Writing for Pleasure 
approach can unveil examples of purposeful writing that can 
then be powerfully used in the classroom to enable teachers 
to teach from their own craft and writerly experience. I hope 
my colleagues continue to mine their own lives for examples 
and ideas they can share with their own classroom 
communities. 
 

 

Many of the children in the year group have gained an understanding of what writing can be for and the value of 
pursuing purposeful and authentic projects. The dominant writing pedagogies of today have an absence of 
authenticity and almost never consider why children are moved to write (Young & Ferguson 2020). What Amira’s 
project shows us is that her one piece is far more meaningful than one of thirty similar copies of Queen Victoria’s 
biography. Such biography writing is just a regurgitation of knowledge; totally lacking in any agency over subject choice 
and devoid of any sense of personal commitment. In contrast, Amira’s biography stands as arguably the greatest piece 
of writing she has ever done. I would argue that Willinsky’s (1990) view that ‘to diminish the potential for individual 
meaningfulness in students’ work is a denial of their basic humanity’ strongly applies here. 
 

‘She’s very excited to hear 

that! She said definitely yes 

to the publishing! Amira 

wants to revise and edit it a 

little. Is that okay?’ - Amira’s 

Mum 

‘When he owned a shop (he was a hard worker), and earned money, he sent money to my 

home country as our country is quite poor and he was very kind.’ 

‘Although he was sick, he made it 

seem like he was never even sick as 

he took us places that we never been 

before. He never let his illness get in 

the way of his life and he continued 

life as a fighter.’ 

Some notes I jotted down when modelling how to 
interview the subject of a biography. 
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Rather than simulating the act of writing by delivering a product at 
the teacher’s behest, Amira was absorbed in the process of crafting 

a monument to her father that will stand 
forever. In Did I Hear You Write?, 
Michael Rosen (1989) refers to Freire’s 
(1970) banking concept of education as ‘mug and jug’ to define the pupil-teacher 
relationship. If Amira had been the mug, tasked with composing a text about Queen 
Victoria, she might have done okay and fulfilled the technical requirements for the piece, 
but the words would have lacked meaning or emotion. No matter how much flowery 
language she had produced to describe her 
subject, it would have been anaesthetised by 
the anodyne origins of the task. When Freire 
says, ‘words are emptied of their concreteness 
and become a hollow, alienated, and 
alienating verbosity.’ he is describing many of 
the attitudes and practices around the 
teaching of writing which exist today. 

 
Interestingly, Amira was from one of the classes that had not been taught using a Writing for Pleasure pedagogy before 
and I am certain that what this example of practice should teach us is that children can be trusted to make writerly 
decisions for themselves. In a writing community that nurtures everyone’s natural disposition to make connections to 
the events that have happened around them, we begin to unleash the writer inside them as well as developing the one 
inside of us as writer-teachers. 
 
It’s difficult to ascertain how effective the genre-booklets were in guiding children through the processes of writing, 
and I will undertake an evaluation of this aim at another time. However, many of the children were in contact with me 
to request logins to help them to access it.  
 
The final aim was to extend the writing community within the classroom out into the home. Developing a writing 
community beyond the confines of the classroom is of paramount importance in ensuring that children and families 
alike begin and go on being writers together. I can only wonder about all the talk that went on in Amira’s family as they 
shared anecdotes about their father, son and brother. In future, I would like to explore how to widen participation 
within the community and harness the potential in every living room in Dagenham. 
 
MV: Taking into consideration the aspect of trust, which is 
fundamental in our classroom and between colleagues, I think that I 
probably wouldn’t even know about this piece of writing if we hadn’t 
developed so much trust (Amira and I, her mum and I) and if Tobias 
and the Year 4 team’s planning hadn’t allowed this opportunity to 
happen. This project showed what writing can do but also how you can 
develop and have an impact on people’s lives. Writing her dad’s 
personal journey, she was writing her own. Writing allowed Amira to 
deal with her emotions, which is essential for her well-being and development (Young & Ferguson in press), a process 
which started two years ago, and it is certain to continue. It is important to note that how we as professionals 
responded to Amira’s writing showed how Writing for Pleasure teachers value not just a good piece of writing but also 
the child as a person. 
 
‘A teacher of writing values the lives of children, knowing that they talk, read and write to communicate and make 
sense of themselves and their world.’ (Loane 2017) 
 
Additionally, this opportunity made her a better and reflective 
writer. As soon as Amira knew that her piece of writing would 
have a wider audience, she wanted to edit it, bringing her to 
reflect once more on her own writing. 
 
 
 
 
 
 

‘It was nice to know about my dad 
before he became sick to see what 

kind of person he was.’ - Amira 

‘This biography felt really 

personal to me because it was 

about someone I really look up to 

- my dad.’ - Amira 

‘This was different to the work 
I’ve done at school because I 

could research about my dad and 
find out things which I didn’t 

know before.’ Amira 

‘I thought it was interesting to do 
because I found out a lot of facts 

about my dad from my family.’ Amira 
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What next… 
MV: In the future, I would like to investigate how a project like this could have a similar impact in KS1. Additionally, 
how can we establish a meaningful link between classes in KS1 and KS2 to create and build a strong community of 
writers that can grow beyond the boundaries of our school gates? 
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APPENDICES  

 

APPENDIX A - HOME LEARNING PLANNING  

 

In this project we are going to learn about someone’s personal journey; their journey through life. We will need to 

interview someone so that we have the information we need to write about their life story. It is also often 

motivating to think about a distant publishing goal before you begin your writing.   

 

Where do you see it ending up? Why are you writing it? Do you want to give it as a gift to the person you’re 

writing about, or to someone they care about? Would it look good in the class library alongside some of our other 

biographies of well-known people like Maya Angelou, Rosa Parks and Ella Fitzgerald? You decide.  

 

Use your Active Learn login to access the Biography genre-booklet which will be in your My Stuff section. This will 

be very useful as you go through your writing process. Feel free to work at your own pace through these stages. 

However, try and give yourself a deadline to work to. I am suggesting 10 sessions, or two weeks for this project. 

You will need this extra time to research and interview the person you have chosen. It would be great to see 

some of these biographies shared in the Zoom sessions once they are finished.  

 

WEEK 1 

Monday: Genre Study  

Read Dan Andrews: Defeating Fears and think about the following questions:  

● Why did the writer write this text?   

● Who might it have been written for?   

● Who might you write your biography about?  

● Who do you think will read it?   

● What do you like about the way the writer has written this biography?   

● What might you borrow from this text?  

 

Read Rachel Williams: Giving Children a Gift and think about the following questions:  

● What do you think about the way the writer has organised the text?   

● What is the diamond moment?   

● Can you think of anyone who has helped you to learn a new skill?  

 

Have a think and discuss with someone else what you think the product goals for this piece of writing might be. 

What do you notice the writers doing well? Make some notes about your ideas. These will be useful when it 

comes to your own draft.  

 

Tuesday: Generating Ideas  

Where do writers get their ideas for biographies?  

There are some good ways to generate ideas in the genre-booklet. Try out some or all of them. The more you try 

out, the more ideas you will have to choose from to write your biography. Here is one good example I suggest you 

try though: interview someone!   

It is a good idea to ask different kinds of questions:  

● What are your strongest memories?  

● What would you say has been your greatest achievement?  

● Can you tell me a story from your school days?  

● Can you tell me a story from when you were at work?  

● If you would like, can you tell me a sad / happy story from your life?  

● Can you tell me about something that changed your life?   
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Also make sure you know where they were and how old they were when their story happened. Finally, make sure 

you invent some of your own questions. Most things are okay to ask if it helps you gather the right information 

you need for your writing.  

By the end of today, you should have enough information to begin planning.  

Wednesday: Planning  

It’s time to plan your biography. How do you want it to go? Many people write it like a story, but a story of 

someone’s life. You can borrow ideas from stories. For instance, you could research what things were like at the 

time of your person’s early life and write a setting description paragraph. Or you could find out what they used to 

look like maybe from an old photograph of them and write about their appearance in one of your paragraphs.   

 

The most important thing is to make sure you’ve done your research and you’ve asked the right questions to find 

out enough about the person you are writing about. If you’ve got any gaps, now is the time to fill them in. Why 

not ask the person again if you need to? Feel free to use the planning box-up which has been allocated to you in 

your My Stuff folder. You may find these headings useful:  

1. Title - Have an eye-catching title. Include the person’s name.   

2. Introduce who, when, where. Briefly mention what they achieved in their life. When finding out 

about your subject’s greatest achievement, ask your interviewee to think about a diamond moment.   

3. What did they do in their early life?   

4. Their main achievement or strongest memory (use dates) What led up to this? Why do they 

remember it? Include an anecdote or a quote from the person or someone who knew them. You may 

want to use an artefact here (e.g. a photograph, letter, newspaper article, email, audio, video, 

postcard or object).   

5. What did they do after their main achievement or memory (use dates)?   

6. Why are they important to you and should be seen as important by others?  

 

Thursday & Friday: Drafting  

Spend the next two sessions drafting the biography. Try to write for a sustained period over both days (I suggest 

25-30 minutes writing time). Once you have finished your class project each day, why not spend some time 

working on other ideas in your personal journals.   

 

Here are some product goals you could include in your draft:  

● Write in the past tense e.g. was, were, had, been, worked, lived.  

● Write in the third person e.g. he, she, they.  

● Use conjunctions e.g. when, before, after, if, because, although.  

● Use place and time fronted adverbials e.g. Under the bridge, Next to the road, Before midnight.   

● You could make your biography multi-modal by using photographs, letters, maps and newspaper 

cuttings.   

● A good opening: create several opening sentences and try each out before deciding on one. Ask a 

question, get straight into the action, or use dialogue, description, flashback or surprise.  

 

Use the drafting rules on Page 8 of the genre-booklet to help you overcome any obstacles. Any sticky or yawny 

bits, or things you are unsure about that will need to be fixed later. Try to focus on what you want to say first. 

How you want to say it can be dealt with when you are revising. Also, the more you write, the more words you 

will have to play around with later. Then you won’t mind cutting bits out so much.  

 

Next week we will look at how to revise and edit our biographies to get them reader-ready for publication.  
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WEEK 2 

Monday: Revising 

It is time to really look again at your draft. Now it’s finished, and you’ve said what you wanted to say about that 

special person in your family or community, then it is time to focus on how you want to say it. This is where 

revision comes in.  

Depending on how you drafted will determine how much revision you need to do. Those of us who did a careful 

plan and stuck to it might find we have less changes to make than someone who did a vomit draft and didn’t 

attend to any revision or editing as they went along. Regardless, we all need to look at the product goals for this 

project and decide whether we have achieved them. Afterall, revision means seeing again. It is an important part 

of the writing process and many writers reread their pieces many times until they are satisfied they have got it 

just right. 

Here are some of the product goals as a reminder. If there are some you haven’t included, now’s the time to give 

them a try: 

● Write in the past tense e.g. was, were, had, been, worked, lived. 

● Write in the third person e.g. he, she, they. 

● Use conjunctions e.g. when, before, after, if, because, although. 

● Use place and time fronted adverbials e.g. Under the bridge, Next to the road, Before midnight. 

● You could make your biography multi-modal by using photographs, letters, maps and newspaper cuttings. 

● A good opening: create several opening sentences and try each out before deciding on one. Ask a 

question, get straight into the action, or use dialogue, description, flashback or surprise. 

● Title - Have an eye-catching title. Include the person’s name. 

● Introduce who, when, where. Briefly mention what they achieved in their life. When finding out about 

your subject’s greatest achievement, ask your interviewee to think about a diamond moment. 

● What did they do in their early life? 

● Their main achievement or strongest memory (use dates) What led up to this? Why do they remember it? 

● Include an anecdote or a quote from the person or someone who knew them. You may want to use an 

artefact here (e.g. a photograph, letter, newspaper article, email, audio, video, postcard or object). 

● What did they do after their main achievement or memory (use dates)? 

● Why are they important to you and should be seen as important by others? 

Feel free to use the non-fiction checklist on the last page of the Biography genre-booklet. It may help you to 

consider some other things that would make your biography really shine. 

If you are in the habit of leaving a blank page on the right-hand side of your book this is an ideal space for trying 

things out. Finally, here are some other tips you may find useful when revising. Why not try out some or all of 

them? 

● Try talking to a partner when you’re revising to work out any ‘yawny’ bits (these are bits that readers find 

a bit boring or unnecessary). 

● Write the title last - Only ever write your final title once you have finished your draft. Make a list of 

potential titles and check with a partner which one is most likely to draw a reader in. 

● The best line - Underline the best line in your piece and think about why you like it so much. Can you turn 

that sentence into a paragraph? 

● ‘Cracking open’ boring words - Find some of the most boring words you have used in your piece and turn 

them into more interesting alternatives. 

● Use your senses - At the top of your biography, write a list of at least three of the seven writer’s senses – 

seeing, hearing, touching, tasting, smelling, imagining and remembering. Think about where you can use 

these senses in your writing. 



© Ross Young (2019)                         W: writing4pleasure.com   E: literacyforpleasure@gmail.com 
 

● Show, don’t tell - When we tell our readers something we often use is, was, have, had and did. Replace 

them and you will find yourself showing your reader rather than telling them. 

● Too fast - Ask a partner to highlight the parts of your draft where they think you have gone through the 

information too quickly. Slow it down and add more detail.  

Tuesday: Editing:  

Once you are satisfied that you have said what you want to say and are happy with how you want to say it, then 

it’s time to polish up your piece with a few final checks. Editing helps us to catch some of the smaller more 

technical errors we may have made. It’s a great time to work on our spellings, our use of punctuation and check 

that we haven’t used any words too many times, or incorrectly.  

One useful way of doing this is to go through a similar process to our revision: reread your work four times, but 

this time each time you read it check for four different things using the acronym C.U.P.S. (Capitals, Use of 

Vocabulary, Punctuation & Spelling). Feel free to use the supporting editing checklist which you have been 

allocated in the My Stuff (Power English) section of your Active Learn account.  

Wednesday - Friday: Publishing  

Hopefully, you all had a distant publishing goal in mind at the beginning of last week when you were deciding who 

to write about. Even if you didn’t, as you were writing you may have thought about what you wanted to do with 

your finished piece. However, if you still haven’t thought about what to do with it then now is the time to give it 

some attention.  

Many biographies end up in bookshops as people in wider society are interested in reading about the people who 

have been written about. Our version of a bookshop could be our classroom book corners/reading boxes and 

once we are allowed to bring things back into school that could be a possibility; however, that may take some 

time. So, one idea could be to give this piece of writing as a gift to someone in your family. But if you have 

another idea, then go for it!  

The main thing is now to focus on how it looks (the mode). Many texts are multi-modal, and this is one of them. 

Remember this product goal? 

● You may want to use an artefact here (e.g. a photograph, letter, newspaper article, email, audio, video, 

postcard or object).  

Also, perhaps drawing a picture or two of the person you are writing about would look good too. Finally, if you are 

handwriting your piece, then now is the time to really focus on using your best presentation. Take your time and 

break up the task over several sessions so that your hand doesn’t get too tired, then you can keep it looking its 

best. When it’s finished, give it one final proofread. Happy writing! 
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APPENDIX B – Tobias Hayden’s BIOGRAPHY EXEMPLAR 

I am writing about Joseph because he is living far away and writing about him helps me to remember him. 

Born on the day of the Grand National (a famous horse race) in 1987 at Torbay Hospital, Joseph was the fourth 

and final child of Martin and Joanna. When he was only just a toddler he managed to fall face first into the family 

pond and nearly drowned. Perhaps as a result of this, he spent his early days becoming very good at swimming 

and rugby and, despite several bumps and scrapes including getting a screwdriver jabbed in his eye and scraping 

the gums off his two front teeth when he fell on to a box of toys, he left Eden Park Primary School and began life 

at Churston Grammar School. 

Later on in life his abilities in the swimming pool would come in useful as he trained to be a lifeguard. Tired of the 

low pay and lack of adventure, he left the UK and headed to Australia where he spent several months travelling 

around living in hostels and working on local farms picking bananas. 

It was while flying ‘down under’ that he met the love of his life, Marissa who he would later go on to marry in 

2019. His greatest achievement is arguably the time he saved two of Marissa’s cousins from drowning when they 

got caught in a rip-tide (a powerful current that sucks you out to sea). 

 

Like a scene from Baywatch, Joseph sprinted down the beach and swam out to the edge of an underwater 

sandbar where the children were delicately perched with their heads barely above water. He arrived just in time 

and clung on to both of them; one on each arm. He had to wait some time for help to arrive, but fortunately, all 

ended well thanks to him. This is not the only example of him saving someone’s life in the water. 

I think Joseph is a very courageous and helpful person and many people owe their lives to him and his swift 

actions. Also, he is my younger brother, but I look up to him. 
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APPENDIX C - Amira’s BIOGRAPHY 

My Father’s Biography 

In loving memory of my wonderful father 20/10/1976 – 21/12/2017 

I found that my Dad’s life was interesting so that’s why I am writing this. I couldn’t have written this without the 

help of my mum and grandparents. 

It all started on 20th of October 1976… 

Childhood: 

He was polite. My Dad always loved his family. I can’t imagine my Dad as a little boy but from what I heard he had 

good manners. Filled with curiosity and fiddling with mechanical stuff. In Bangladesh, there are not very many 

things to do so my Granddad gave him a football and ever since he was a football fan. Always getting amazing 

grades in class, my Dad was always top of the class, I don’t know – maybe it runs in the family. 

Teenager: 

My Dad used to be quiet in his teenage years. When he was 15, he liked driving motorcycles. Because it was 

related to fixing stuff, he loved Lego – as you can tell he was a very ambitious person. When it came to movies, 

my Dad’s choice was famous Bollywood and English movies. 

Adult: 

He always supported his parents. My Dad went to study at India, then for a higher, better education he came to 

UK. When he owned a shop (he was a hard worker), and earned money he sent money to my home country as 

our country is quite poor and he was very kind. His entertainment was news, football matches and PlayStation. As 

a young man, he loved to travel and you might be shocked but he even went to Disneyland when he was a full 

grown adult. I was very shocked when I heard that my dad used to do gymnastics. He always sacrificed for family 

and he especially loved his mum and would do anything for his mum. 

Jobs: 

He worked at Sainsbury’s as a Manager and a few years later he opened his very own grocery shop. However 

after he got diagnosed, he had to close his shop but that did not stop him from working and so for a couple of 

years he also worked at Tesco. 

Facts: 

What languages did he know? Bengali, English, Hindi & Urdu 

Places he has travelled: He went to France, Italy, Switzerland, Dubai, India, Netherlands and many more. 

He also loved to garden and even after leaving Bangladesh he still continued to garden here. 

In 1988, he and his friends went on a boat trip and there was a storm and a flood it was a big disaster. All his 

friends felt scared but with a few motivational words he made his friends fearless. 

He also liked mechanical stuff and always liked to be organised. 
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How he battled cancer? 

He was an amazing Dad and stayed on the positive side and he never thought negative that’s what I liked about 

my Dad. Everybody loved him because he was kind and he didn’t want anyone worrying about him. Although he 

was sick, he made it seem like he was never even sick as he took us places that we never been before. He never 

let his illness in the way of his life and he continued life as a fighter. He really inspires me to do amazing stuff and 

even though he is gone, he still fulfilled his biggest dreams and even if he didn’t do the small ones I know he knew 

that life is too short to fulfil ALL of your dreams. 

Hobbies he did: 

He loved Football and Cricket and went to many live matches with his friends. 

Where did he study? 

My Dad studied at Bangalore University which was in India and after a few years, my Dad came to study in 

England and of course he wouldn’t have done all of this amazing stuff if it weren’t for my Grandma, Granddad and 

my Aunty. 

Memories I had of my Dad: 

I remember when I was like 5 and I loved Frozen so I really wanted Elsa doll, so one day for my birthday he 

surprised me with one. 

He’d always make me my favourite chicken curry whenever my mum wasn’t home to cook. 

My dad was an adventurous person so every holiday we’d go somewhere. Whether it was exploring beaches in 

Cornwall in England or flying all the way to Dubai, he made sure we’d have memorable holiday. 

Whenever I was sick my dad always took care of me, always checking up on me until I get better. He was such 

caring person; I aspire to be like him one day when I have children of my own. 

As you can see my Dad was an amazing, kind, honest person who made me this person I am now today. I thought 

I should share my Dad’s life because it was I thought it was interesting and inspirational. He was really my role 

model. I will always look up to my Dad as an idol, now and for the rest of my life. 

 


