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Background:  
I work at Dunmow St. Mary’s Primary School and have been teaching in Year 4 since I finished my SCITT training 
two years ago. I like to experiment with different lesson features and approaches as it’s always helpful to find 
what works best. Although I love reading and writing myself, I find English lessons the hardest to teach so have 
been interested in seeing where this project could take my class. 

Principle(s) in focus: 

My project addresses in particular the following strands of a Writing For Pleasure pedagogy: 
 

 Be reassuringly consistent 

 Read, share, think and talk about writing 

 Be a writer-teacher 
 

My project addresses how best to structure my writing lessons so that they become reassuringly consistent. I 
want to emphasise the classroom as being a community writers and to involve everyone in writing – including 
myself as a writer-teacher.  

Aim 
My aims for this project were:  
 

 To prevent ‘the queue of children’ who always feel they need support. 

 To develop children’s self-regulation and to teach them drafting strategies that mean they can write well 
independently. 

 To ensure all children are focused throughout a writing session. 

Description 

My class responds very well to consistent lesson structures. Previously, 
lessons were broken up into pieces that were not always consistent and 
children found it hard to focus and write independently. Despite discussion 
at tables usually being on-task, it often prevented others from being able to 
focus. 
 
For this project, I decided to start writing time with at least 5 minutes of 
silent writing. For the first few lessons, this time was frequently interrupted 
due to the need to talk to the children about useful strategies and classroom 
resources they could use to help them write independently. For example, 
collecting notes from the working wall or try things out on their whiteboards. 
The idea was to teach them how to overcome, by themselves, things that 
would have previously stopped them from being able to write independently. 
It was especially helpful for children whose focus on the ‘mechanical 
elements’ of writing stopped them from writing down their early ideas.  
 
‘Writing time’ started by writing alongside them. I was firm about this and it 
stopped children queuing up next to me or just sitting there, with their hand 
up, not writing. Initially, this silent start to writing sessions panicked some children who were used to falling back 
on adult support even from their very first sentence. However, this improved quickly for nearly every child, as 
they learnt that actually they could at least start writing without needing an adult with them. It felt like we had 
managed to break a cycle of ‘learnt helplessness’. 
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One thing my class found very helpful was having a 5 minute break (after the 5-10 minutes of silence) to talk 
about and share their writing so far. This short feedback time was great for those who were still struggling with 
ideas or were unsure on how to progress their writing as now they were able to tap in to a huge learning 
resource - their peers. We got into a habit of ‘writing a little - sharing a little’. More experienced writers liked this 
time too as they not only enjoyed sharing their pieces, but also loved to help out their fellow writers with their 
developing compositions. I would often share my writing here too, asking them genuine writerly questions about 
what I should work on. I modelled how to talk about your writing so that they could too. Something I noticed 
during this project was how incredibly self-conscious my class are about their own work and how they often feel 
embarrassed and ‘not good enough’. I welcomed any opportunity to show my own insecurities to normalise 
these feelings and to show that we are all developing writers who are looking to improve our craft together. 
 
After this writing ‘break’, I used pupil-conferencing to speak to any children who were feeling uncertain or stuck. 
There are still a couple of children whose low confidence means they are always on my initial conference list, and 
I would like to improve the efficiency of my conferences so that  get to spend time with every child each week. 
 
Finally, I made sure at the end of each writing session there was time for author’s chair. There are always 
children eager to share with the class how their pieces are developing. This is something I’d like to work on next 
so children feel more comfortable using this time to ask the class for advice or share any problems they’ve been 
having, rather than it just be a time to share the writing we are proud of (although this has been great to see 
too!) 

Impact: 
Here are some ways in which my class have developed as writers: 

 More children are excited to write and enjoy the writing routine we’ve established. 

 Fewer children are stuck at the beginning of writing time and are now able to make a start 
independently. 

 Fewer distractions has meant more focus and positivity about their writing. 

 Children like to read out their writing more than they used to (although confidence is still very low) 
 
What do the children say?  
Children answered a questionnaire about our writing lessons this term. These were the key points made in their 
answers: 

● Almost all children really enjoyed the silent writing as it helped them to calm down - this was particularly 
notable with children who have SEN. 

● Children liked the familiar structure of lessons and it helped them to settle into their writing more 
quickly. 

● Children felt less pressure when they knew we would be stopping to talk about how our writing was 
going throughout the lesson. 

● While they said they liked to ask the class for suggestions or advice about their writing, the vast majority 
of the class still don’t like to read out their own writing. 

● Seeing their teacher write made the adult-child contrast less intimidating - they could see me struggle 
too and it was a relief to some to know that we are all writers in the same way: “Writing means we can 
learn and so can Miss Whittick”. 

● Not one child said they didn’t like writing. 
 

It was helpful to see the children’s reactions to the new routine, especially because there was a lot of improved 
positivity but the quality of my lessons improved too. For example, the conflict of individual writing preferences 
(i.e. preferring silence/breaks/discussions) melted away as I was able to include all of these elements in our 
writing sessions.  

Reflection: 

I have seen a big change in our writing lessons during this project and simply changing the structure of your 
lesson can really support your most reluctant writers, address any lack of focus, and improve children’s 
enjoyment of writing. I no longer have a queue of children asking for help or children killing time until an adult is 
close enough to flag them down for help. Instead I have lots of improved attitudes and proud young writers.  
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What are your next steps following this project?  

 I would like to improve the efficiency of pupil conferencing by addressing specific needs with additional 
strategies or resources to use so that all children can be seen (if needed!) during the week. To help with 
this, I am hoping to introduce a way for children to ‘sign up’ for conferencing if they would like it, such as 
using post-it notes or a visible sign on their desk without needing to disturb their writing flow. 

 I would also like to improve children’s confidence by using the author’s chair in a more reflective way; 
using it as a problem-solving solution as well as a chance to share. I will model this with my own writing 
first as children have said they enjoy seeing the adults struggle and learn too, and create a list of 
potential problems or questions to use when doing so. 

 

 
 
 
 
 


